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"The ideal college savings plan would have gift tax

and estate  planning features for my grandparents."

”The 529 CollegeBoundfund sm from AllianceBernstein
Investment Research and Management is one of
America’s premier college savings plans.

It gives my parents the power of tax-deferred growth. The
power of federal tax-free withdrawals for college expenses. A
wide variety of investment options to choose from, fif teen 
in fact. 

The power of no income limit and a high limit on how
much they can set aside for me.

The power of special gift tax and estate planning features
for my grandparents.

The power of one of the world’s premier investment
managers.

You can learn more today by calling your financial advisor or
by logging on to collegeboundfund.com.

The 529 CollegeBoundfund sm. It has everything my parents
need to help send me to college.”

888 324-5057
collegeboundfund.com 

William H. Hurry, Jr.
Executive Director

Paul J. Tavares 
General Treasurer

SM

*Under a “sunset provision,” federal tax benefits expire on December 31, 2010 in the absence of re-enactment.  As with all tax-related decisions, consult your tax advisor before investing.  Investments 
are not guaranteed by the State of Rhode Island or otherwise and may lose value.  For more information, including a description of fees, expenses and risks, contact AllianceBernstein or your financial 

representative for a free description.  Read it carefully before investing or sending money.  AllianceBernstein Investment Research and Management, Inc. is a member of the NASD.

Investment Products Offered Are Not FDIC Insured     May Lose Value     Are Not Bank Guaranteed

Earn Dollars toward your CollegeBoundfundsm account with the BabyMint college savings accelerator. 
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Healthy Bodies...
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We’re committed to student health!
The Chickering Group is the largest 
student health insurance administrator 
in the nation. We represent the only
student health insurance delivery system
that provides centralized and 100%
student-focused administration of all 
management services, including account
management, customer service, claims 
processing, managed care and underwriting. 

Coverage and services include:

•  Customized benefit plans coordinated with campus student health centers

•  National Preferred Provider Network through Aetna with access to over 
550,000 Providers

•  Web-based client and member products 

•  Emergency Travel Assistance Services with Unlimited Medical Evacuation 
and Repatriation Benefits

•  Vision Discount Program with Nationwide Providers

Visit our website at www.chickering.com to learn more about the The Chickering
Advantage.  Look for the Become a Client link, and download an insurance 
questionnaire.  Complete this form and fax or email it to us to receive a 
comprehensive student health insurance plan quote.  Call us toll-free at: 

1-877-480-3843
fax: 1-617-582-5001
info@chickering.com

Ensure Success.

&

www.chickering.com



RI Student Loan • College for Less • RI Student Loan • College for Less

www.risla.com • 1-800-PLUSLOAN • www.risla.com • 1-800-PLUSLOAN

If you want to be
a teacher, nurse
or pharmacist...
If you’re studying to be a nurse, teacher or
pharmacist and work in Rhode Island after
you graduate, Rhode Island Student Loan
will  give you a 0% interest rate on your
student loan for the first four years of
repayment.

The Rhode Island Student Loan
Authority (RISLA) is a non-profit state
authority that has helped thousands of
students and their families realize their
dreams -- with low cost loans to pay for
college and helpful information on
admissions and financial aid.

If you’d like to know more, please call us
at 1-800-PLUSLOAN or visit us at
www.risla.com.

Rhode Island
Wants You Rhode Island

Student Loan Authority
560 Jefferson Blvd.
Warwick, RI 02886
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The answer is YES!

But don’t take our word for it. Read for yourself about the valuable contributions afterschool programs
make to children’s performance in school.

Commissioned by the Nellie Mae Education Foundation, a new report, Critical Hours:Afterschool
Programs and Educational Success, by noted researcher Dr. Beth M. Miller, examines evaluation data from
studies of afterschool programs across the nation and offers a comprehensive array of conclusions
based on that analysis.

Among Dr. Miller’s findings:
• Students who lack adult supervision after school are at greater risk.
• Students who attend afterschool programs are more engaged in learning.
• Increased engagement in learning does result in higher academic performance.
• Afterschool programs do have a special role to play in reducing racial and income 

achievement gaps.

To download a copy of the Critical Hours executive summary or the full report, visit the Nellie Mae
Education Foundation website: www.nmefdn.org.

1250 Hancock Street, Suite 205N • Quincy, MA 02169-4331
Tel. 781-348-4200 • Fax 781-348-4299

Do Afterschool Programs
Really Make a Difference?

Do Afterschool Programs
Really Make a Difference?
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Regionalism and Affordability

Afew years back, we published a particularly rich issue of CONNECTION,
titled “The State of New England,” which featured the results of a major
survey on the region’s future and the proceedings of a mock debate

among candidates for the fictitious position of Governor of New England. For
the cover, we commissioned an illustration of a finned hot rod parked in the
foreground of the Old Man of the Mountain. That hot rod’s “New England”
license plate carried the motto “Live Regionally or Die” and, with apologies to
Abbey Road, the clue, “NE 6R1.”

Few regionalists, and for that matter, few geologists, could have guessed at
the time that this cryptic bit of regional sentiment would outlive the revered
granite profile in the background. But Evan Richert might have.

In an essay published this summer by the Maine Center for Economic
Policy, the former Maine state planning director turned University of Southern
Maine professor, observes, “Shortfalls in state revenues in New England are
reviving a word that is spoken freely only in difficult times: regionalism.”

Richert’s focus is on Maine Gov. John Baldacci’s proposed “municipal ser-
vice districts,” designed to encourage regional cooperation among adjoining
towns. Without them, Richert notes: “The signal in one town might be ‘more
young children moving in,’ and in the next town over, it might be ‘surplus
school capacity.’ But there isn’t a mechanism to quickly and easily engender a
coordinated response.”

To further illustrate the pitfalls of individualism, Richert points out that the
adjacent but proudly independent communities of South Portland and Cape
Elizabeth, Maine, recently built separate new public safety buildings located
just five miles apart.

As it happens, colleges and universities plan their growth with the same
pride of institution that well-intentioned town elders do. And as they indepen-
dently launch new programs and build new centers—their version of public
safety buildings—costs for students go up.

Fortunately, there is a nearly half-century old interstate analogue to
Baldacci’s municipal service districts idea, which readers should bear in mind
as they consider this issue of CONNECTION’S discussion of college affordability.

The New England Board of Higher Education’s Regional Student Program
(RSP) gives New England residents a substantial tuition break at out-of-state

public colleges and universities within the six-state region when they enroll in
certain degree programs that are not offered by the public institutions in their
home states. More than 8,000 New England residents are enrolled through 
the RSP this academic year. Full-time students in the program are saving an
average of $5,800 on their annual tuition bills. 

Perhaps as importantly, the six states save untold millions of dollars annu-
ally through the RSP because they don’t have to start up and run high-cost
academic programs that are available in other New England states.

In September, when New England’s real governors urged the Bush adminis-
tration not to allow Midwestern power plants to delay pollution controls, a
Massachusetts State House News Service reporter observed: “A classic trans-
boundary topic, air pollution tends to unite the region’s governors.”

Guess what? Citizens migrate as freely across our compact state lines 
as sulfur emissions do. If ever there were a trans-boundary issue facing 
slow-growing New England, it is the development of an educated citizenry. So,
by extension, it is college affordability. That topic united New England’s 
governors 50 years ago when they planted the seeds of the New England Board
of Higher Education and the RSP. It should unite them today.
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Lyndon State College Vermont                  Experience it!
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programs

The experiences make the education.
1> Be part of a multi-award-winning television news team.  2> Get your hands dirty and your feet wet.

Our campus is a great natural laboratory.  3> Work to make the world a better place — 
one child at a time.  4> Learn alongside the nation’s top student meteorologists.  
5> Know your dingbats from your dot gain.  6> Carve turns or ride single-track at Burke 
Mountain — only 10 minutes from campus. 

Have a life-changing Lyndon experience of your own. 
Call us at 1-800-225-1998 or visit us online at www.lyndonstate.edu
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Outdoor Recreation
Athletic Training
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Business 
Administration 
Computer 
Information Systems
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Ski Resort
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Mathematics 
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Education 
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English Literature
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The Everyday Story of a College Town
“Lose yourself in the society of upstate Massachusetts’ venerable Clare
College, as you accompany ‘Hi’ and ‘Tig’ through the hallowed halls and
professors’ homes to uncover the murderer of the stunning, enigmatic and
notoriously unfaithful wife of archeologist Cornelius Vanderlyn.”

—Publicity pitch for “Grave Circle,” a novel by Massachusetts College 
of Art historian David D. Nolta. The “first of the ‘Ivory Tower Mysteries’ 

featuring the brother and sister team of Hiawatha and Antigone Musing,”
was published in September 2003 by Quality Words in Print Books.

Strong-Armed
“SUPPORT OUR TROOPS. SUPPORT OUR PROFESSORS.”

—Banners carried by University of Massachusetts Boston students 
and faculty protesting the alleged assault by campus police 

on African-American professor Tony Van Der Meer who had intervened 
in a campus dispute between National Guard recruiters and students.

Snippets

S H O R T  C O U R S E S
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Grazie!
After years of lobbying by Italian
groups ranging from the Sons of Italy
to the government in Rome, the
College Board has agreed to offer
Advanced Placement (AP) courses
and exams in Italian language, 
beginning in the fall of 2005.

The College Board’s AP programs
allow students to take college-level
courses while they are in high school.
AP programs are currently offered in
French, German, Spanish and Latin.

Enrollment in Italian courses at
U.S. high schools is small but growing,
according to data from the American
Council on the Teaching of Foreign
Languages. Between 1994 and 2000,
enrollment in Italian courses grew 
by 46 percent to about 64,000. By 
contrast, enrollment in Spanish
courses grew by 26 percent (to more
than 4 million) while French and
German enrollment declined.

Comings and Goings
Former Cambridge College Provost
Mahesh Sharma became president
of the college focused on working
adults, succeeding Eileen Moran

Brown, who was named to the new
position of chancellor/founder. …
Former Dean College Vice President
and Chief Marketing Officer Linda

Edmonds Turner was named 
president of Urban College of Boston,
the two-year college associated with
Action for Boston Community
Development, Boston’s official
antipoverty agency. … Lynn Alan

Brooks, former Connecticut College
senior vice president and independent
higher consultant, became president
of Briarwood College, after serving
several months as provost.

Talk to Us
CONNECTION welcomes letters to the
editor. Please address letters to: 
Editor, CONNECTION, 45 Temple Place,
Boston, MA 02111, or email to 
jharney@nebhe.org.

Five times a year, the nationally recognized
Next Step Magazine engages high school 
students, their parents and guidance counselors
throughout New England.
Our readers have told us:*
� 99% intend to go to college 
� 60% have contacted an advertiser 
� 55% say we are their future planning

publication of choice
� They spend an average of 47 minutes 

reading the magazine
� 75% of readers save the magazine 

for future reference
Isn’t this the student you want? Put The 
Next Step Magazine to work for you. 

For a media kit, call 585.586.7176, or e-mail
NewEngland@nextSTEPmagazine.com. 
For additional details visit our award-winning
Web site, www.nextSTEPmagazine.com.

*Harvey Research Inc.

Talking to the right
demographic?



Key Education Resources.

To learn more, call 1-800-540-1855
or visit www.Key.com/educate.

Achieve anything.

Education financing options.
Your students don’t need to dig deep to unearth
the best education financing options available. Key
Education Resources® is their single source for
financing almost any level of education. With Key,
they will benefit from:

• Instant credit decision
• Affordable loan programs
• Payments deferred until after graduation
• Online application that saves students time
• Money-saving repayment incentives

The Solution is Key.

The Solution is Key is a federally registered service mark of KeyCorp.
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How much states invest in 
public higher education, how
much public colleges and uni-

versities charge in tuition and fees and
how much states provide in need-based
student financial aid are three legs of a
proverbial stool. But you would never
know that from the way these higher
education policies are pursued in the
New England states. Forging an inte-
grated approach to these three policies
would be a sensible first step in making
college affordable in New England.

New England’s public college
tuition and fees—like its private col-
lege tuition and fees—are the highest
in the United States. And in the past
two years, public college charges have
risen faster in New England than in
other regions. In Massachusetts last
year, charges at some public institu-
tions rose by 25 percent or more.

Yet no New England state increased
funding of need-based student scholar-
ships at even half the rate that tuition
and fees rose, until Rhode Island dou-
bled its state aid program this year.
Meanwhile, tuition discounting and
increasingly popular merit-based aid
programs may direct dollars away
from the students who need it most.

As Dennis Jones, president of 
the National Center for Higher
Education Management Systems,
recently warned higher education
leaders in Massachusetts, states often
make decisions about tuition and deci-
sions about student aid as if they have
nothing to do with each other.

The result is predictable yet pro-
found. While overall college enrollments

rise—as they usually do in a down
economy—many qualified, lower- and
middle-income students are priced out
of public higher education. All our
rhetoric about the democratization of
higher education in the six decades
since the G.I. Bill is suddenly in 
grave doubt.

New England state legislatures
devote fewer tax dollars per capita to
public higher education, both institu-
tions and state aid programs, than
other Americans do—$169, compared
with $221. Expressed another way,
New Englanders invest less than $5
per $1,000 of their incomes in public
campuses and state student aid pro-
grams, while taxpayers nationally
direct $7 of every $1,000 of their
incomes to these purposes.

This underinvestment is easily 
rationalized by New England’s policy-
makers, because Harvard, Yale,
Dartmouth and their famous private kin
are there to shoulder New England’s
higher education reputation. Spending
on public higher education is “discre-
tionary.” Unlike health care and K-12, for
example, higher education appropria-
tions can be conveniently shifted: a pair
of student shoulders is always waiting.

Or is it?

The National Center for Public
Policy and Higher Education found
recently that American families spend
nearly a quarter of their incomes on
average to send one child to a four-year
public campus; in New England, the
share of income devoted to higher 
education is substantially higher. A
group of higher education leaders 
convened last year by the national
Society for College and University
Planning acknowledged that “we don’t
have sufficient information about what
fee levels can be tolerated before 
individuals get priced out.” 

Meanwhile, we’re beginning to see
stories in the popular press about 
college students who are unable to
return to classes because of rising costs.
And we know the message is going out
to families, especially immigrant and
minority families, that college costs too
much—that it is not for them.

This is more than a lost opportunity
for New England. The wage premium
associated with higher education is
becoming familiar to everyone—the
more years you go to college, the more
money you earn over your lifetime. But a
college education promises much more
than earnings power. People who go to
college vote more than those who don’t.
They are more likely to serve on civic
boards or otherwise participate fully in
public life. It’s time to re-commit New
England to the ideal of college access.
It’s time to make college affordable.

Robert A. Weygand is president 

and CEO of the New England Board 

of Higher Education and publisher 

of Connection.

An Integrated Approach 
to Affordability
ROBERT A. WEYGAND

M E S S A G E  F R O M  T H E  P R E S I D E N T

All our rhetoric about 
the democratization of higher
education in the six decades
since the G.I. Bill is suddenly 

in grave doubt.





ANN COLES

College affordability is a greater challenge for
students and families today than at any time
in the past decade. College tuition and fee

hikes averaging 10 percent in the public sector and 
6 percent at private colleges are causing deep 
concern about how low- and middle-income families
can pay for college.

This situation is exacerbated by stagnant family
incomes and recent job losses. During the 1990s, 
while public and private college tuitions increased 
by 38 percent, median family income grew by only 
8 percent. While higher-income families saw their
incomes keep pace with tuition increases over the 
past decade, affordability has become a much greater
problem for lower-income families. In 2002, public 
college prices amounted to 60 percent, and private 
college prices 160 percent, of the yearly income of low-
income families, according to the College Board.

Except for loans, financial aid has not kept pace 
with increasing college prices. The federal Advisory
Committee on Student Financial Assistance reports
that low-income students at four-year public colleges
face $3,800 in “unmet need” after loans, Federal Work-
Study funds and family contributions. 

Lower-income students also are more price-sensitive
than middle- and upper-income students when making
decisions about college. Tuition increases that are not
offset by increases in need-based financial aid result 
in reduced enrollment of low-income students. Financial
barriers prevent an estimated 48 percent of college-qual-
ified, low-income high school graduates from attending
a four-year college and 22 percent from attending any
college within two years of graduation, according to the
Advisory Committee on Student Financial Assistance.
Among those low-income students who do go to college,
many encounter difficulties as a result of the financial
pressures they face. Some work long hours and compro-
mise their academic performance. Others borrow heavily
and report feeling more burdened by their debt than do
middle-income students. Ultimately, less than 10 percent
of low-income students earn bachelor’s degrees by age
25, compared with more than 50 percent of upper-
income students, according to an analysis by Thomas G.

Mortenson, an independent higher education analyst and
senior scholar at the Pell Institute in Washington, D.C.

Many students who start college without sufficient
resources see their college dreams become financial
nightmares. Recent interviews with nine graduates of
Boston-area college outreach programs for low-income
and first-generation students tell a sad story. Eight 
borrowed $4,000 or more a year, and would have accu-
mulated $16,000 to $20,000 in debt by the time they
graduated. Seven of the nine worked while in college.
Five students had unmet need after the other aid they
received, including loans and Work Study. This unmet
need was covered by “credit” extended by the colleges
(on top of the loans the students had taken).

Of the nine, four left college after their first year, all
for financial reasons. They could not pay the outstanding
balances they owed their colleges. They could not trans-
fer to a lower-cost institution, thereby deferring their
loans, because with an outstanding balance due, the 
colleges would not release their transcripts. Their 
student loans went into repayment within six months
because they were no longer in school. Three of the 
four eventually defaulted on their student loans because
they were not earning enough to make the payments.
Starting, but not completing college, compromised these
students’ futures.

Student financial difficulties also negatively affect the
standing of individual colleges. Because degree completion
is among key criteria on which publications like U.S.

News & World Report rank colleges, colleges with higher
attrition rates get lower rankings. Dropouts default on 
student loans at higher rates than other students, so 
negatively impact college loan default rates, which, in
turn, can jeopardize an institution’s eligibility for federal
student aid. Dropouts also result in loss of the financial
investment that institutions make in students’ education
beyond the costs students pay directly. Finally, dropouts
require institutions to spend money bringing in new 
students to replace those who leave before graduating.

Five strategies to make college affordable
While reducing college costs and increasing student 
aid are the obvious ways of making college more 
affordable, they are not options in times of severe fiscal
constraints. Instead, policymakers and education 
leaders need to consider other alternatives. 
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Making College Affordable
Five Ways to Overcome 

Financial Barriers to College
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The following options reduce college costs without 
substantial new resources.

Reduce the time it takes for students to earn 

a college degree. Expand opportunities for students 
to earn college credits while in high school through
Advanced Placement (AP) courses. Federal funds are 
available through state departments of education to
support school district efforts to expand AP offerings
and improve the success rates of disadvantaged 
students on AP examinations. The College Board’s
College Level Examination Program (CLEP) provides
another option for students to earn college credits by
examination. Originally designed for adults returning 
to school, high school students increasingly are taking
CLEP exams as a way to reduce college costs.

Dual-enrollment programs such as Tech Prep 
provide another way for students to earn college 
credits while in high school, as do “early college high
schools,” which allow students to earn up to two years
of college credit concurrently with completing their
highs school graduation requirements. The state of Utah
and Bard College have successfully piloted early college
high schools, and the Bill & Melinda Gates Foundation
is supporting a major initiative to create 70 additional
schools nationwide.

Another option for reducing time to degree is to
reduce the time that students spend taking non-gradua-
tion credit in early college years. Currently, nearly half
of students who begin college must take remedial 
courses in order to develop basic skills that they did 
not develop in high school, according to research by
U.S. Education Department analyst Clifford Adelman.
This problem could be remedied by assessing students’
college readiness early in high school and aligning high
school curricula with the first-year expectations of col-
leges. The College Board’s PSAT score reports provide
individualized information regarding students’ academic
preparedness for college that schools could use for
alignment purposes, but many do not. In addition, some
community colleges, such as Cape Cod Community
College, administer placement tests designed for fresh-
men to students in feeder high schools to give both stu-
dents and teachers a concrete picture of where students
need to develop skills in order to be ready for regular
first-year college courses.

Provide families with better information and

guidance before students enroll in college.

Honestly inform students and families about college
affordability and how much of total college charges are
likely to be covered by financial aid. Help families
understand the negative impact on academic perfor-
mance (and progress toward a degree) of working more
than 15 hours a week while enrolled. Help students
understand how borrowing can help them graduate
faster and accrue the financial benefits of entering the
educated workforce sooner. Explain to families the role
of being well-prepared academically for college in help-

ing students qualify for more financial aid and avoid
remedial college courses, and the options for students
to earn college credits before enrolling.

Working collaboratively, colleges and universities,
state financial aid agencies and student loan organiza-
tions can design and communicate clear and consistent
messages for students and families in their printed
information, on web sites and through financial aid
workshops and high school financial aid nights. High
school counselors, TRIO and GEAR UP programs, and
community organizations that help students plan for 
college also play an important role. Boston’s Higher
Education Information Center and the Vermont Student
Assistance Corp. are two examples of organizations
working extensively on financial aid information issues
with students and families.

Facilitate movement of students between lower-

cost and higher-cost colleges. Create policies and
inter-institutional partnerships that encourage students
to fill general education requirements at lower-cost pub-
lic institutions and complete their majors at institutions,
perhaps higher-cost, that offer the best academic program
for their interests. This would reduce costs to students
and families while preserving choice. The former direc-
tor of a special admissions program at Emerson College
helped students having problems with tuition make
arrangements to spend several semesters at a community
college completing their general education require-
ments. He advised students on which courses Emerson
would accept for transfer and helped them transition
from one institution to another. An additional example
is the Rhode Island Baccalaureate Bound Program, in
which Community College of Rhode Island (CCRI) 
students enroll in special honors classes, participate in
enrichment activities and receive personal assurance in
transferring to one of 75 colleges and universities with
which CCRI has agreements.

Making the transfer process less cumbersome and
more transparent also would facilitate students attend-
ing several different institutions as a cost-saving mea-
sure. One approach is to guarantee students admission
to a four-year college at the time they are admitted to 
a community college. Massachusetts public four-year
colleges and universities provide a 33 percent tuition
discount for Massachusetts community college students
enrolled in a designated transfer program who earn 
60 credits and a 3.0 grade point average (GPA). 

Reward college readiness and college persistence.

Provide pre-college incentives to encourage students to
take a full complement of college-preparatory courses
and earn a GPA of 2.5 or better. The Rhode Island
Children’s Crusade offers last-dollar scholarships up to
the amount of the in-state tuition at a Rhode Island pub-
lic college to low-income students who sign a pledge to
work hard in school, get good grades and attend a post-
secondary program full-time within a year of graduating
high school. Provide differential aid to reward students
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who progress steadily toward degrees. Massachusetts
awards a Performance Bonus Grant of $350 to $500 to
state scholarship recipients enrolled in a Massachusetts
postsecondary program full-time who have earned 24
college credits with a cumulative GPA of 3.0 or higher.

Integrate state financial aid policies and 

higher education financing policies to protect

low-income students from cost increases. Recent
studies by Jane Wellman of the Washington, D.C.-based
Institute for Higher Education Policy and others have
shown that students who can least afford college do not
receive the state support they need in part because stu-
dent aid is managed as a supplemental, categorical pro-
gram rather than being integrated with state higher
education financing policies. These studies call for inte-
grating tuition, appropriations and financial aid policies
to maximize student participation and success. The
Western Interstate Commission for Higher Education
(WICHE) recently completed case studies describing
the experiences of five states (Arizona, Connecticut,
Florida, Missouri and Oregon) that have committed to
making such changes. The case studies are available on
the Internet at www.wiche.org.

Evaluate policies regularly to determine their effec-
tiveness in maintaining affordability for those students
with the greatest financial need. Currently, evaluations
of state aid are apt to be narrow accounts of fund use,
rather than analyses of aid effectiveness in ensuring
access and affordability.

Many innovative ways to help students overcome
financial barriers to college do not require major infu-
sions of new resources. Instead, some involve strength-
ening partnerships between high schools and higher
education institutions and among public and private,
two and four-year institutions. Others require reallocat-
ing resources, with funds targeting the same students
in ways that increase incentives for academic achieve-
ment, college readiness and degree completion.
Everyone has a stake in enabling students from all
backgrounds to succeed in college. 

Ann Coles is senior vice president of The Education

Resources Institute (TERI) and director of the

Pathways to College Network, an alliance of 32 national

organizations and funders, including the U.S.

Department of Education, working together to improve

college access and success for underserved youth.
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TERRY HARTLE AND CHRIS SIMMONS

Federal Triangle
Congress Focuses on Access, Affordability 

and Accountability

Congress has begun to rewrite (or in the 
technical parlance, “reauthorize”) the Higher
Education Act, the federal law that authorizes

student aid programs like Pell Grants, student loans,
Federal Work-Study, TRIO and GEAR UP. This will mark
the eighth time that the law has been formally revisited
since it was enacted in 1965. It is a long and complex
process that usually takes two full years to complete.

It’s still early in the process and predicting what
Congress will do is likely to prove foolhardy. Still, in any
reauthorization cycle, there are a handful of issues with
significant implications for the relationship between the
federal government and higher education institutions.

At this point, it appears that three issues should be on

the radar screen of every senior campus administrator
and trustee in the country: access to college for low- and
middle-income students, the affordability of a college
degree and the accountability of colleges and universities.

Access. Equalizing college participation by low- and
upper-income students has always been the primary
goal of federal student aid programs. But despite the 
billions of dollars spent on federal aid over the last 
30 years, low-income students remain seriously under-
represented at America’s colleges relative to middle-
and high-income students. While the percentage of 
low-income high-school graduates who attend college
has grown in recent decades, so has the percentage 
of their more affluent peers who do. The “participation
gap” between students from high and low incomes is
exactly the same as it was before the federal student 

Part I of a special CONNECTION series on reauthorization of the federal Higher Education Act
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Federal Student Aid Programs
FY 2004 FY 2004 

Program FY 2002 FY 2003 Bush Request House Approved

Pell Grant $11.314 billion $11.365 billion $12.715 billion* $12.250 billion

Maximum Pell $4,000 $4,050 $4,000 $4,050

FSEOG $725 million $760 million $725 million $760 million

Federal Work-Study $1.011 billion $1.004 billion $1.011 billion $1.004 billion

Perkins Loans $100 million $99.35 million -0- $99.35 million
(Capital Contributions)

LEAP $67 million $66.56 million -0- $66.56 million

TRIO Programs $802.5 million $827.09 million $802.5 million $835 million

GEAR-UP $285 million $293.08 million $285 million $300 million

*Includes funding to pay off the 2002-03 shortfall. 
Source: National Association of Student Financial Aid Administrators.

aid programs were created. Why? 
Some analysts believe that low-income students lack

information about the benefits of higher education and
the availability of student aid. Others think that many
low-income students didn’t receive the academic prepara-
tion in high school to succeed in college. Still others focus
on the absence of financial resources. But analysts do not
agree about which factor is the most important barrier to
college participation, and the re-emergence of a federal
budget deficit makes it impossible for Congress to fund all
the new initiatives that policymakers (and we) might like. 

Obviously, the federal government could play a role
in any of these areas. A national advertising campaign
could boost student awareness about college and student
aid. High-quality early intervention programs, like TRIO
and GEAR UP, could increase the number of academi-
cally prepared low-income students. Improving the 
quality of secondary school—as the federal govern-
ment’s No Child Left Behind Act (NCLB) seeks to do—
would also improve academic readiness. And
substantially boosting the amount of available student
aid would surely reduce financial barriers to participation.

Even more worrisome, perhaps, is the assumption 
by some federal officials that increases in federal student
aid will just be consumed by tuition increases and would
therefore not make a significant difference in student 
participation. Which brings us to the second concern.

Affordability. It’s no secret that college prices have
increased sharply in recent years, especially at public
colleges and universities Many members of Congress
believe these increases have made it impossible for 
students—especially from low-income families—to go
to college. Some believe the problem could be solved if
colleges were simply “more efficient.” Others have
begun to discuss more draconian ways to deal with the
issue. For example, Rep. Howard “Buck” McKeon 
(R-California), the influential chairman of the House
Subcommittee on 21st Century Competitiveness that
will write the reauthorization in the House, has pro-
posed barring schools from the federal student aid 

programs if their tuition increases exceed a level set by
the federal government. This amounts to federal price
controls on colleges. 

Congressional action on affordability is problematic. 
For one thing, tuition-setting at public institutions relates
directly to how much campuses are supported by state
governments. In recent years, many states have conscious-
ly cut operating support to colleges, knowing tuition would
rise to make up the difference. It doesn’t make sense to
blame colleges for actions taken by state legislatures. 

In addition, almost all federal student aid is given 
to students, in effect, as a voucher that can be used at
any college the student chooses. In theory, student aid
recipients who find tuition too high at one college can
go to another, less expensive one. Since the federal 
government gives very little money directly to colleges,
it has few ways to influence institutional behavior—
unless it uses a heavy club.

At a minimum, Congress is likely to impose new
reporting requirements on colleges related to tuition
and will search for “incentives” to help minimize tuition
increases. Whether Congress eventually settles on some
form of price controls remains to be seen.

Accountability. This term means different things to
different people. It could mean that there is not enough
good consumer information available to help students
and families select a college. But this is simply not true.
As a trip through any local bookstore will reveal, con-
sumers have a dizzying array of information available to
help them select a college. In addition, colleges provide
a plethora of data to the federal government on almost
every aspect of their operations.

“Accountability” also means that colleges and univer-
sities lack an open and transparent process for ensuring
the academic quality of institutions. This is true. The
principle means of quality control in higher education is
accreditation, which was never intended to be a public
process. Rather, accreditation is designed to promote
institutional review and self-improvement; a function
that it continues to serve very well. Ironically, turning
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accreditation into a more public process may actually
undermine it if the confidentiality that is now a hallmark
of the process is lost or diminished. 

Other federal officials use “accountability” in a very
general way to suggest that some students are not
acquiring a sufficient level of knowledge in basic areas
such as history, English and mathematics. Again, there
is little evidence to support this view, but it remains a
persistent concern to the point that one witness at a
congressional hearing called on Congress to develop a
test that could be given to all students between their
first and second years of college. The difficulties of
designing and implementing such a test are, of course,
overwhelming and, for now, there appears to be little
support for such an idea. 

Ultimately, the basic goal in reauthorizing the Higher
Education Act for colleges and universities is always the
same: to revitalize this venerable legislation to meet
current and emerging student needs without the imposi-
tion of costly new mandates or requirements that would
significantly alter the relationship between the federal
government and colleges. Changes in public policy as a
result of this process are necessary and desirable. But
it’s a thin line between good and important changes and
modifications that shift control of higher education
from the campus to a Washington (or state) bureaucracy. 

If the landmark No Child Left Behind law enacted in
2001 is a guide, the possibility of inappropriate interven-
tion is greater this time around than it has been in past
reauthorizations. While few observers think that the qual-

ity of higher education warrants the dramatic change that
the NCLB aims to bring to elementary and secondary
schools, the NCLB precedent suggests that some federal
policymakers are perfectly willing to bring Washington’s
heavy hand to the college campus. Stay tuned.

Watch the Winter 2004 CONNECTION for Part II of this

series exploring how reauthorization will impact 

New England institutions.

Terry Hartle is senior vice president of 

government and public affairs at the Washington,

D.C.-based American Council on Education. 

Chris Simmons is the council’s assistant director

of government relations.

Operating Support for Public Colleges
and Universitites

1980 2000
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34%

48%

18%
State
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Other Source: American Council on Education.

Marcia Boi’s “office” is a table stationed in the
hallway of a small New Haven elementary
school. Here this Quinnipiac University junior

helps second-graders with reading, spelling, math and
writing through the America Reads Challenge.

Despite the lack of accoutrements, Boi says the job
is by far the most rewarding position she has ever held.
She helps kids who need help … and she is paid $12 an
hour through a Federal Work-Study (FWS) grant award-
ed to her based on financial need.

The nearly 40-year-old FWS program helps more than
70,000 New Englanders pay for college each year, and in
many cases, provides invaluable work experience. In addi-
tion, research shows FWS students get better grades and

manage their time more effectively than college students
who work regular jobs or don’t work at all. 

With consensus emerging that integrating work experi-
ence with school is a key workforce development strategy,
one might think this Great Society program would be 
riding high. Instead, lawmakers in Washington are level-
funding the program and questioning its mission.

Created in 1964, FWS provides campuses with match-
ing funds to support part-time jobs for financially needy
college students. The program allows students to earn
money to help pay for tuition or other college expenses
through on-campus or community service positions. 
As state and federal student aid is increasingly used to
reward merit, FWS remains a critical need-based pro-
gram. More than half its recipients come from families

Earn, Learn … Serve?
Federal Work-Study Program 

Confronts Midlife Crises as it Nears 40
ABBEY MARZICK
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with annual incomes of less than $30,000, according to
the Student Aid Alliance, a coalition of Washington-
based higher education groups.

FWS students are usually paid by the hour and must
receive at least the federal minimum wage. The govern-
ment picks up approximately 75 percent of a student’s
pay while the employer, often the host campus, pays
about 25 percent.

The government subsidy appeals to employers on and
off campus. “I was hired not only because I was quali-
fied, but also because the ‘Work-Study’ label made me
very attractive to employers because they don’t have 
to pay me solely out of pocket,” says Melissa Grier, an
FWS student who worked this past summer as an office
assistant at Boston University School of Law. 

The federal government last year allocated more
than $1 billion to campuses to support part-time jobs
for one million college students. Identified with the
wholesome value of working one’s way through school,
FWS has largely escaped the frequent assaults on other
so-called “campus based” financial aid programs such
as Perkins Loans and Supplemental Educational
Opportunity Grants. “Everyone likes the self-help
aspect of Work-Study,” says Jamie Merisotis, president
of the Institute for Higher Education Policy. 

The FWS budget increased by $60 million during the
Clinton administration. But Bush has proposed level-
funding the program for two years straight, and House
Budget Committee Chair John Boehner (R-Ohio) has
signaled that student aid programs including FWS can
expect no new funding in the upcoming reauthorization
of the Higher Education Act. 

The particular fate of FWS funding in New England
is also uncertain. New England members of Congress in
the 1980s managed to write a stipulation into the law
guaranteeing that individual colleges receive at least as
much as they did in 1985-86; the base year was subse-
quently revised to 1999. This helped New England main-
tain a disproportionate share of FWS funds even as its
enrollment declined relative to other regions. In 1990,
New England colleges enrolled 6.2 percent of U.S. col-
lege students but captured 10.2 percent of FWS funds.
In 2001, the region’s colleges enrolled just 5.4 percent 
of students, but snared a disproportionate 8.7 percent 
of FWS funds.

Question of service 
Historically, FWS students like Boi have earned money
while performing community service at places like home-
less shelters, elementary schools and literacy centers.
“Serve-study” is still popular among some students partly
because community service agencies usually offer higher
pay than jobs on campus. (See figure.) But some in
Washington say FWS has drifted from its service mission.

In 1992, the government mandated that at least 5 
percent of each college’s FWS funds go toward jobs in
community service, defined as services designed to
“improve the quality of life for community residents,
particularly low-income individuals, or to solve particu-

lar problems relating to their needs.” In 1998, Congress
increased this minimum to 7 percent, though there is no
clear penalty for noncompliance. Now, Sens. John
McCain (R-Arizona) and Evan Bayh (D-Indiana) 
propose to raise the minimum to 25 percent as part of
their “Call to Service Act of 2001.” Bush wants to raise
the minimum to 50 percent.

Dilemmas
The community service issue raises difficult questions.
Some worry that it places a disproportionate burden for
service on students who are financially needy.

In addition, the more students who work in community
service positions, the more service organizations are 
vulnerable to inconsistencies in FWS funding. “Cutting
Work-Study now translates to cutting services to sensitive
areas that have come to depend on Work-Study students
to keep things running,” says Dominic Yoia, senior direc-
tor of financial aid at Quinnipiac.

But the same may be true for some colleges for
whom FWS has become an important source of cheap
labor for dining halls, libraries and administrative offices.
In a 2001 op-ed in the Yale Herald, Grace Rollins calls
FWS “a strategy to keep a large number of jobs already
essential to the running of the university in a perma-
nently low-cost and casualized state.” 

Academic link
Meanwhile, a growing body of research links FWS jobs
to strong academic performance. An American Council
on Education study shows that “students who work part-
time (and particularly those who work on the campus)
are more connected to the institution, manage their time
more effectively, and are more focused on their academic
work than students who don’t work at all.” 

“Having a Work-Study job gives me more structure 
to my schedule,” says BU senior Mara Weinraub.
“Sometimes I work up to 17 hours a week and I don’t
have time to waste sitting around in front of a TV. The job
forces me to be more organized and get my work done.”

Abbey Marzick served as NEBHE/CONNECTION intern

during the summer of 2003. She is a senior majoring

in journalism at Boston University.

FWS Pay at Boston University: Campus Jobs vs. 
Community Service Jobs

Campus Community Service

Tutor/Teaching Assistant $7.65 $10.00

Research $9.00 $11.00

Office/Admin. $7.60 $11.50

Arts $7.00 $8.00

Communications $7.00 $11.00

Library $7.20 $8.00
Source: Boston University.
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Thanks to some quiet accounting this past spring
by the Bush administration, recession-crunched
families across the country suddenly could have

more money to spend on education and less need for
financial aid. At least on paper.

The minor miracle took shape in May when the U.S.
Department of Education proposed its annual revision of
the Expected Family Contribution (EFC) formula. The
EFC is a complex calculation that determines a family’s
eligibility for federal financial aid. 

Much like the federal income tax, the EFC calculation
includes an exemption to allow for state and local taxes
paid. This exemption varies by state. This year, for the
first time in almost a decade, the department proposed
reducing that exemption nearly across the board—in some
states, by 50 percent or more. Consequently, parents filing
for aid for September 2004 would appear to have higher
after-tax incomes than they would have had a year earlier.

Why the proposed changes now? Federal law man-
dates a periodic re-evaluation of the state tax exemption
using “the most recent reliable data available” according
to Education Department spokeswoman Jane Glickman.
This year, she says, the most recent reliable data on state
tax rates came from fiscal year 2000, the peak of the
Internet boom and state tax-cut enthusiasm. The lower
exemptions reflect the lower taxes of that period—and
ignore the subsequent economic downturn.

The trouble is that many states are now raising taxes
to cover budget shortfalls. If current trends continue, most
families will pay more in taxes, have less money to put
toward education and need more financial assistance to
send their kids to college than they did before. But that aid
may not be coming under a new EFC formula. 

A study released in July by the Congressional Research
Service projects that the revision could render 84,000 stu-
dents ineligible for Pell Grants and other types of need-
based aid. Nearly 1 million more would see reductions in
grant awards.

As CONNECTION went to press, the Senate passed an
amendment to a large appropriations bill that would effec-
tively block the formula change. But no similar provision
was included in the House version of the bill. And the
Bush administration was expected to lobby House-Senate 
conferees to keep the formula change intact, in part
because the Education Department has already repro-
grammed computers and reprinted forms to reflect the
new formula; doing that over again could delay the entire
student aid process.

Glickman says the reductions would mostly affect 
middle-class students who receive the minimum 
assistance. “This program is intended for the poorest
students,” she says. By limiting eligibility for aid,
Glickman argues that the changes would refocus federal
aid on the lowest-income groups. Furthermore, the
department will pay out more money overall in grants 
and loans as the college-age population swells in the next
several years. 

But anyone who pays state taxes would feel the effect 
of a re-jiggering, and as always, the college aspirations of
low-income students would be most threatened. “It’s
already difficult for [low-income] students to piece together
enough resources to pay for college,” says Arturo Iriarte,
executive director of the Higher Education Information
Center, a nonprofit college awareness program housed 
in the basement of the Boston Public Library. “A lot of 
students who would like to attend a particular institution
wind up strapped with thousands of dollars in loans.”

The changes would cut upwards of $270 million in
government spending on student aid. Given the enormous
tax cuts and military expenditures of the past three
years, some education observers feel the cuts reflect the
deeper priorities of the Bush administration. 

“This administration is not particularly interested 
in higher education,” says Thomas G. Mortenson, 
an independent higher education analyst and senior 
scholar at the Pell Institute in Washington, D.C. 

Mortenson sees the proposed changes as part of a long
pattern of broken promises and neglect of need-based
financial aid programs. For example, Bush promised in
the 2000 campaign to increase the maximum Pell Grant
award from its limit then of $3,125 to $5,100, and to
increase that maximum still further for high-achieving
students. But since taking office, Bush has opposed much
more modest increases proposed by Congress. Relative to
tuition, the grants are worth less than half what they were
when the program started in 1972.

Seen from that perspective, the EFC changes may
amount to salt in the real wound, which Mortenson says
is the long-term public divestment from financial aid 
for low-income students. “A growing share of the 
future population in higher education is coming from
low-income populations,” says Mortenson, “but on all
levels—federal, state and private—we are moving away
from need-based aid for these groups”. 

Chuck O’Toole is a writer and member of the

NEBHE staff.

Sticking It to Students
A New Losing Formula for Financial Aid Eligibility?

CHUCK O’TOOLE
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Like a marriage, the college presidential 
selection process begins with the excitement
of dating several prospects, the euphoria

of courtship, the bliss of the commitment 
ceremony, or inauguration, and sometimes,
an untimely divorce. Unlike their counter-
parts for most of the 20th century, today’s
college presidents rarely serve for an 
entire generation.

Indeed, the average tenure of current presi-
dents was 6.6 years in 2001, just about where 
it has hovered since 1986, according to the
Washington, D.C.-based American Council on
Education (ACE). Thirty percent of the nearly
2,600 chief executives surveyed by the ACE in
2002 were hired between 1999 and 2001.

True, it’s not unusual for New England
presidents to serve a decade or more. Richard
Gustafson left the University of Southern New
Hampshire recently after 16 years. James
Craiglow left Antioch New England Graduate
School after 16 years. Donald Harward left
Bates after 13. Dale Rogers Marshall will
soon leave Wheaton after 12. But bringing
down the average are academia’s equivalent
of one-termers. Former Bentley College
President Joseph Cronin, now dean of Lesley
University’s School of Education, says sudden
departures “happen more than people realize.” 

Trinity College in Hartford faced just such a
challenge after the departure in August of Richard
Hersch, after about 18 months on the job.

As president of Hobart and William Smith
College in New York, Hersch oversaw a
fundraising campaign that tripled the endow-
ment and bankrolled several new facilities. 
At Trinity, however, he was perceived as 
combative and aggressive.

It didn’t help that Hersch succeeded one 
of the nation’s highest-profile presidents.
Evan Dobelle’s commitment to neighborhood 
revitalization during his 1995-2001 tenure 
won him national renown.

The discord surrounding Hersch reached 
a flashpoint last spring when the student
newspaper published an open letter to
trustees exhorting the board to weigh a vote
of no confidence in him. Trinity Tripod

Editor-in-Chief Abigail Thomas scolded
Hersch for “publicly airing problems or con-
cerns” to the Hartford Courant, belittling the
faculty and individual members and for not
taking the time to understand the school. 

In his resignation letter to trustees, Hersch
noted that faculty and students have “experi-
enced my leadership style in a way that has
resulted in my becoming too much the focus 
of attention.”

Search party
Trinity officials declined to discuss the search
process that led to Hersch’s selection (or the
problems that led to his resignation). But
experts in the field suggest that a higher educa-
tion institution can increase its odds of finding
a good match by clearly articulating the
school’s goals before the search begins.

The first step is hiring a search committee
and developing a list of at least five candidates
that the institution would be comfortable with
as president, according to William Farrell, the
former University System of New Hampshire
chancellor who now serves as the first male
and the first lay president of Rivier College, a
Catholic institution in Nashua, N.H. Farrell
filled the Rivier post first on an interim basis,
then was asked to become a candidate for the
permanent job. Despite the Rivier experience,
Farrell says using a search firm is the surest
way to identify the strongest candidates. About
half of the searches conducted between 1999
and 2001 involved search consultants, com-
pared with less than 16 percent of searches
between 1968 and 1984, according to the 
ACE study. 

One trap search committees stumble into
is focusing on luring individual candidates,
particularly academic or business stars,
before goals are outlined and disseminated 
to campus constituencies. “When people start
thinking about doing a search, they think
about doing it backwards,” says Nancy
Archer-Martin, a Nantucket-based search con-
sultant with Witt/Kieffer, an Illinois executive
search firm. “They think about who are we
going to get rather than thinking about the
agenda.” The first job of any institution in the

Searching Highs and Lows
The Quest for the Best Fit in a College President

SHERI QUALTERS

The first job of any
institution in the 
market for a new
leader is figuring 
out what the school
wants to be good at.
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market for a new leader is figuring out
what the school wants to be good at
and what qualities or programs it wants
outsiders to associate with the institu-
tion, she says.

Judith Block McLaughlin, a lecturer
at the Harvard Graduate School of
Education and educational chair of the
Harvard seminar for new presidents,
warns against unrealistic expecta-
tions. “Trying to find someone to
shake up the place … is unrealistic
and may be inappropriate,” she says.
“Institutions don’t change quickly.
They can get disrupted easily, but they
don’t change.”

Presidents leave
Yet even successful relationships
sometimes end suddenly. Consider the
approximately two-year tenure of E.
Gordon Gee at Brown University.
Despite an apparently flourishing pres-
idency, Gee left Brown in 2000 for a
job at Vanderbilt University in
Nashville, Tenn. He was ultimately
replaced at Brown by Ruth Simmons,
who had previously served as presi-
dent of Smith College and in a senior
post at Princeton University. Gee, in

contrast, had built a career in large
public higher education systems, most
recently as president of Ohio State
University. Simmons was “more of a
natural fit” due to her experience at
East Coast private schools, according
to Laura Freid, Brown’s executive vice
president of public affairs and universi-
ty relations. “The learning curve was
steeper and the Ivy League culture
less familiar for Gee.” 

Gee’s departure provided Brown with
an opportunity to re-evaluate its search
process. The search that resulted in the
Simmons appointment was “much more
inclusive” because it allowed faculty,
students, administrators and trustees to
“share experiences and opinions as they
were happening,” Freid explains.

Best practices
Search committees usually work best
when their membership is capped in
the high teens. In groups with more
than 20 members, “everyone is
involved, but no one is responsible,”
says Ted Marchese, senior consultant
of the Washington, D.C.-based
Academic Search Consultation
Service. “You want the group to feel

like a group, doing something impor-
tant on behalf of the college.”

Once the candidate is chosen, col-
leges need to spend more time helping
their new presidents through the tran-
sition process. “People get dropped
into these jobs and are expected to
sink or swim,” says Archer-Martin.

Successful transition plans typically
postpone presidential fundraising
trips, for example, for several months
to immerse the new president in the
school’s culture, according to Archer-
Martin. Before going on the road, the
president needs time to “to get the 
culture down and get the history and
the stories of the place and get to
know the faculty really well,” Archer-
Martin says. 

Institutionalizing the transition
should be a goal of every search com-
mittee in this era of fleeting presiden-
tial commitment. “There is not just 
the person of the president, there’s a
presidency,” Marchese says. “You want
that to succeed in the long term.”

Sheri Qualters covers higher educa-

tion for the weekly Boston Business

Journal.
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New England’s nonprofit organizations
sustain our quality of life and provide
valued, often life-critical, products and

services. The nonprofit sector is also a driver
of innovation and economic development in
New England. Nationally, the nonprofit sector
manages $1.2 trillion in assets. Yet the work-
force development needs of this sector are
often overlooked.

New England’s nonprofits serve as economic
catalysts in four ways:

They create jobs. Nationally, nonprofit
organizations employ nearly 11 million
Americans—more than 7 percent of the U.S.
workforce. The sector’s impact is greater in
New England, accounting for 9 percent to 
12 percent of the workforce in each New
England state, according to research 
conducted at Johns Hopkins University.

“Nonprofits are a vital sector of our 
economy,” Massachusetts state Sen. Jack Hart
of South Boston recently said at a Beacon Hill
hearing. “They are the sustainable employment
factor we can count on. They are not going to
pack up and leave for another state at the drop
of a hat (or tax rate).”

In fact, a University of Rhode Island study
found that the stability of employment of
Rhode Island’s nonprofit sector actually
helped mitigate business cycle fluctuations
related to retail trade, tourism and durable
goods production, and helped lessen the
severity of the 2001 recession in the state.

They pave the way for private entre-

preneurship. Nonprofits are usually the first

in and the last out in distressed areas where
commercial businesses could not survive. The
Codman Square Health Center, for example,
has been a dramatic economic catalyst for
the Dorchester section of Boston. Founded 
as a grassroots provider of health care 
services in the 1970s, by 2000, the center
employed 252 people, took in $13 million 
in income and was the anchor for the revital-
ization of Codman Square.

In Connecticut, MicroCredit Bridgeport
organized 30 inner-city entrepreneurs into

peer lending groups and funded 10 small 
business loans in its first year, enabling these
entrepreneurs to begin creating jobs and
wealth in Bridgeport—and that with only one
full-time employee.

They create an environment that

attracts employers. The nonprofit sector
sustains the quality of life that attracts new
commercial employers. Employers choose to
locate in New England for its higher education
system, cultural offerings, recreation, health
care, public safety and other barometers of
quality of life. As James Brett, CEO of the New
England Council, explains: “A business that is
looking to relocate will ask: Do you have a
theater in your town? A symphony? An art
gallery?” Businesses tell us the quality of life
is why they locate where they do.

They reinvest 90 percent of earnings in

the local economy. New England nonprofits
spend more than $56 billion annually on goods
and services. A University of Massachusetts
study found that 90 percent of operating expen-
ditures of Lowell, Mass., human service agen-
cies were spent in the Lowell region! That
suggests that New England nonprofits on the
whole reinvest as much as $50 billion annually
into the local New England economy. 

Overlooked workforce
Despite the size and impact of the nonprofit
sector, state and federal workforce develop-
ment programs have historically overlooked
the needs of the nonprofit workforce. 

Connecticut, for example, has focused
workforce development efforts on nine impor-
tant industry clusters; bioscience, aerospace,
software/information technology, tourism,
metal manufacturing, maritime, plastics, agri-
culture and insurance and financial services.
Yet the nonprofit sector accounts for more
than 156,000 Connecticut jobs—more than
tourism, software/information technology,
metal manufacturing, maritime, plastics,
insurance and financial clusters combined—
and it’s growing.

To be sure, it has only been in the last

New England’s Overlooked
Nonprofit Workforce
An Economic Driver Ignored

DAVID GARVEY AND STEPHEN PRATT

Lack of attention 
to nonprofit work-
force development
and management 
capacity reduces 
the social and 
economic return 
on New England’s 
annual $68 billion
investment in the
nonprofit sector.
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decade that the philanthropic world
itself has placed a stronger focus on the
workforce and professional development
needs of the nonprofit managers and
organizations through initiatives such as
Grantmakers for Effective Organizations.
Even the recent New England Board of
Higher Education series on human capi-
tal development did not identify nonprof-
its as a sectoral workforce priority. 

Burnout at ground zero
National studies such as San Francisco-
based CompassPoint’s 2001 “Daring 
to Lead,” are finally focusing on execu-
tive burnout and other workforce chal-
lenges facing nonprofit organizations.
CompassPoint reports that nearly two-
thirds of nonprofit CEOs are in the job
for the first time. Only one-third of
executive directors are recruited from
inside their organizations—suggesting a
lack of organizational leadership devel-
opment. And fewer than half of non-
profit CEOs say they plan to take on a
nonprofit CEO role again.

These figures hint at a neglected
management class within the nonprofit

sector. This lack of attention to work-
force development needs, management
capacity building and succession/leader-
ship planning reduces the social and
economic return on New England’s
annual $68 billion investment in the non-
profit sector.

An exploratory survey by the
University of Connecticut’s College 
of Continuing Studies found only 
12 percent of Connecticut nonprofit 
managers were engaged in any type 
of professional development. And the
majority of activities were short in
duration—usually half-day programs.

Focus groups and interviews with
Connecticut nonprofit managers and
stakeholders identified recurring
themes: a lack of learning opportunities
for senior management; a lack of nur-
turing and development of emerging
leaders; a need for strengthened gover-
nance education; and a need to raise
the bar of organizational learning.

The study also suggests that work-
force development programs targeted to
nonprofits should combine the power of
academic, practitioner knowledge and

peer-to-peer learning with strengthening
the communication and learning infra-
structure within the nonprofit sector.
The programs should also provide a
clearinghouse for best practices and 
provide a continuum of learning beyond
introductory programs.

More specifically, we need to see
nonprofit organizations not as just 

charity, but as drivers of economic
development. We need to focus more
research on the economic impact of 
the nonprofit sector on New England’s
future. And we need to allocate work-
force development funds to sustain and
strengthen the management capacity 
of New England’s nonprofits.

David Garvey is director of market-

ing at the University of Connecticut’s

College of Continuing Studies and the

founding editor of the New England

Nonprofit Quarterly, now known

nationally as the Nonprofit Quarterly.

Stephen Pratt is executive director

of Eureka-Boston, a “learning com-

munity” for executive directors of

community nonprofits.
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During the recent economic downturn,
colleges and universities have provided
New England with an important source

of economic stability, and they will play a sig-
nificant role in the region’s slow economic
recovery.

New England’s recovery will lag the nation’s.
The nonprofit New England Economic Project
(NEEP) expects growth in New England’s total
employment to return in the fourth quarter of
2003. The region’s overall economic growth is
not expected to match the U.S. average until
the second quarter of 2005.

Education sector employment grew by 12
percent nationally between 1998 and 2001 and
by 9.5 percent in New England.

Most notably, private college and university
employment in New England has grown about
50 percent faster than overall employment,
spurred on by steady enrollment growth. For
example, eight Greater Boston research univer-
sities—Boston University, Boston College,
Brandeis, Harvard, Massachusetts Institute 
of Technology, Northeastern, Tufts and the
University of Massachusetts Boston—added
2,000 new jobs between 2000 and 2002, even 
as overall employment in the region declined,
according to a study by the New York econom-
ics firm Appleseed.

But the growth in private college and uni-
versity employment is not restricted to any
one area of New England. In Worcester
County, Massachusetts, home to institutions
such as Holy Cross, Worcester Polytechnic
Institute and Clark University, private college
employment grew by more than 16 percent
from 1998 to 2001. Middlesex County,
Massachusetts, home to Harvard University,
MIT, Babson and Bentley colleges and many
others, added more than 6,600 private college
jobs—growth of more than 15 percent.
Private colleges in Providence County, Rhode
Island, home to Brown University, Providence
College and Bryant College, added more than
1,000 jobs for growth of 11 percent. Hartford

County, Connecticut, home of institutions
such as Trinity College and the University 
of Hartford, saw private college employment
grow by 10 percent.

Notably, employment in public colleges and
universities is not counted under education,
but rather under another category, public sec-
tor/government employment. This limitation
makes it difficult to truly understand the
importance of all higher education in the
regional economy. 

NEEP does not provide forecasts for the
education sector alone, but combined with
another relatively stable (and non-cyclical)
service industry: health services. NEEP pro-
jects this combined super-sector to grow at
an average annual rate of 2.7 percent per year
compared with the 0.7 percent annual growth
forecasted for total employment. This com-
bined super-sector has been an important 
stabilizing force in the regional economy
recently. The combined health and education
sector employs nearly 17 percent of New
England’s population, compared with under
13 percent nationally. It is the super-sector in
which the region stands out most in terms of
employment concentration (percent of total

The Edu-Economy
New England Private Colleges Add Jobs Despite Recession

ROSS GITTELL

Growth in private 
college and university
employment is not
restricted to any one
area of New England.

Private College and 
University Employment 

% of Total  Subsector 
Employment in Employment 

State/Region this Subsector in 2001

Massachusetts 3.82% 119,562

Rhode Island 3.00% 12,447

Vermont 2.90% 7,554

New Hampshire 2.64% 14,679

Connecticut 1.82% 28,233

Maine 1.47% 7,338

New England 2.96% 189,813

United States 1.18% 1,357,358

Source: U.S. Census Bureau.



employment in a particular sector)
compared with other regions and the
national average.

Colleges and universities play a
prominent role in the regional economy.
All six New England states rank among
the top 10 nationally in percentage of
total employment in private colleges and
universities, and the regional percentage
of total employment in this sub-sector is
2.5 times the national average (3 percent
compared with 1.2 percent). Indeed,
New England private colleges and uni-
versities employ about 190,000 work-
ers—more than the entire information
super-sector. Yet, New England’s slow
population growth has kept job growth
below the U.S. average even in this rela-
tively strong sector. 

New England’s economic future 
will depend on continued growth in 
private as well as public higher educa-
tion institutions.

As the 21st century economy
demands ever-increasing education,
training and university-based research,
New England’s strong private college
and university sector is likely to keep
creating jobs. This will be particularly
true in fields closely tied to growing
industries such as applied medical sci-
ences, pharmaceuticals, biotechnology
and nanotechnology. Moreover, the
strong research and intellectual base of
New England higher education—along
with the benefits of having a cluster of
strong institutions in the region that
can share and create together new
expertise and knowledge—can help 
the region counter the negative effect of
relatively slow population growth and
potential declines in college enrollment.

In these difficult economic times,
colleges and universities provide New
England with an important source of
economic stability. And of course, they
play a strong role in New England’s
economic recovery, because while the
economy is weak, colleges and univer-
sities are educating the workforce for
tomorrow’s key sectors.

Ross Gittell is vice president and

forecast manager with the New

England Economic Project and James

R. Carter Professor at the University

of New Hampshire.
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The Big Picture
Theodora J. Kalikow

The Future of the Public University

in America: Beyond the Crossroads,

James J. Duderstadt and Farris W.

Womack, The Johns Hopkins

University Press, 2003, $39.95.

As president and chief financial 
officer, respectively, of the University
of Michigan, James J. Duderstadt and
Farris W. Womack helped steer the 
university through a tempestuous period.
In Beyond the Crossroads, the two
share some of what they learned.

Their point of view is shaped by the
fact that the University of Michigan is 
a mega-public university, with tens of
thousands of students, thousands of
faculty and staff, several professional
schools and a health center, and a
reserve account larger than many pub-
lic colleges’ entire instructional bud-
gets. Readers should keep in mind that
when Duderstadt and Womack write
“university,” they have this sort of 
institution in mind. Comprehensive
state universities (medium-sized or
small), public liberal arts colleges,
community colleges or any other form
of public higher education institution
aren’t within their experience.

On some topics, this does not matter.
For example, the discussion of tuition
policy and university financing is 
excellent. The authors give convincing
arguments for the high tuition/high aid
strategy, noting that recent federal
policies of loans and tax credits skew
aid toward the politically influential
middle class, as do state programs 
of merit aid. Both strategies take a 
disproportionately high amount of tax
revenues from lower-income groups
and do not return tuition benefits to
them in an equitable fashion. Public
policymakers should take note of what
should be obvious: “…educational
access and opportunity are achieved
not through subsidizing those who can
afford to pay but, rather, by providing
financial assistance to those who can-
not.” The authors claim that institutions
will be stronger if they do not “hold
tuition levels down to unrealistically
low levels.” Rather, they should “use

additional tuition revenue to fund
strong financial aid programs.”

Beyond the Crossroads features an
excellent discussion about the nature of
public governing boards, the relation-
ship of board members to state politics,
and the resulting contrast with the
behavior and traditions of boards of
private higher education institutions.
Duderstadt and Womack do a good job
explaining why public board members
tend to act as watchdogs rather than
stewards, viewing their responsibilities
as primarily toward the wider public or
the governor who appointed them, not
the institution itself.

On other topics, however, the authors’
experience limits their discussion. For
example, there is much in this book
about the difficulty of bringing about
campus change, the silo-like nature 
of faculty and departmental cultures
and the difficulty in getting communi-
cation to occur across an institution.
All true if you are at a huge place. But
if you can bring your entire staff (and
sometimes the student body too)
together in one big space to discuss an
issue or seek views on a topic, you are
in a much different realm. Likewise,
faculty and staff at smaller institutions,
while they share some of the culture of
their disciplines, are much more likely
to be invested in the institution and act
accordingly. Policies and practices (for

instance, standards for tenure and pro-
motion) may more easily be crafted to
reward service to the external commu-
nity, entrepreneurial activity, directing
undergraduate research or whatever fits
the institution’s mission. Readers who
don’t happen to work at a mega-public
will recognize the symptoms that
Duderstadt and Womack describe, but
they’ll also know that the picture is not
as bleak as the authors suggest.

The authors’ limited viewpoint also
leads them to ignore the influence that
the mega-publics have on the rest of the
public sector. For instance, any consid-
eration given to the role of the flagship
institution in a larger state university
system is limited to dealing with the nui-
sance value of having other institutions
which may try to take your resources
and push your assumed higher quality
towards a lowest common denominator.
There is no thought—to go to the other
extreme—that the flagship campus may
exhibit symptoms of illness for which
the other institutions in the system are
made to take the medicine! And while
there is mention of forming “alliances”
with other institutions to deal with the
big changes coming in public higher edu-
cation, no convincing details are given.

Further, the mega-publics send out
many new Ph.D.s who will take their
places on the faculties of other kinds of
public institutions. These new recruits
bring with them up-to-date disciplinary
expertise but usually not much experi-
ence in teaching and little understanding
of the kind of college or university in
which they have landed. This means the
receiving institutions have to do a lot of re-
education and acculturation. Some of this
is inevitable and good. But how much?
Calling for change in higher education,
even change in Ph.D. preparation, while
ignoring some of the major “customers”
for new faculty, does not compute.

Finally, a major aim of this book is
to help readers prepare for the future of
our enterprise. I would say that success is
mixed. The overview of where we are
today is thorough and illuminating, with
the caveats mentioned before. The cur-
rent state of the mega-university, the
changes that are taking place in public
financing, public opinion, technology,
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the larger society and its need for
learning, are all well-described. But
readers may wish for more new ideas
on how to cope with the trends and
issues that the authors identify.

For example, the authors mention
the changing nature of learners: from
traditional-age students who have
grown up with instant messaging and
multimedia to older learners who need
to participate in higher education for
the first or the fifth time for “just in
time” new learning. But how public
higher education will or should accom-
modate all these learners, the authors
do not say.

One good strategy is mentioned:
“letting 100 flowers bloom,” supporting
many different attempts to deal with
emerging issues, and letting the fittest
ones survive. This approach does need
to be watched carefully, especially in
smaller institutions where the mission
has already been focused and money is
in short supply. Still, the university is
about ideas—incubating a few self-
reflective new ones about its own role
and function has to be helpful.

Theodora J. Kalikow is president 

of the University of Maine at Farmington.

DEC’d Out
Alan R. Earls

DEC Is Dead, Long Live DEC: The

Lasting Legacy of Digital Equipment

Corporation, Edgar H. Schein with

Peter S. DeLisi, Paul J. Kampas, and

Michael M. Sonduck, Berrett-Koehler

Publishers, Inc., 2003, $27.95

In a few short years, Digital Equipment
Corporation has faded from the headlines
and the consciousness of New England.
But for at least the last half of its 40-odd
year life span, Digital—or DEC, as it was
often known—was the great exemplar for
new businesses and a symbol of regional
rebirth. Indeed, until its final years, it was
headquartered in a recycled woolen mill
in Maynard, Mass., that symbolically con-
nected it to the faded primordial enter-
prises of every New England  mill town.
And to that humble headquarters, politi-

cians, pundits and an army of customers
trekked—to wonder, to buy and to emu-
late the second biggest computer-maker
in the world.

DEC’s achievements were legendary.
Starting in 1957 with the help of an
almost penurious $70,000 investment
from pioneer venture fund, American
Research & Development, the company
gave life to founder Ken Olsen’s vision of
computing for the masses—defined at
that time as almost anyone in 
engineering, research or education with a
modest budget.

Almost from its inception, the 
company was profitable and growing. In
an era when computer shipments at giant
“mainframe” companies such as IBM
were often measured in the single or dou-
ble digits, DEC engineers produced handy
and affordable machines with unit sales
measured at first in the hundreds, then
the thousands and eventually the hun-
dreds of thousands. In short, Digital was a
star as both a business and as a technical
innovator, building successes in large part
on its pioneering effort to commercialize
the academic mode of inquiry, research
and development that Olsen had learned
as a graduate student at MIT.

DEC’s reputation and fortune rose in
tandem until the mid-1980s when the
industry it had helped create suddenly
bounded off in new directions—the 
personal computer, in particular. Digital’s

response to these new challenges was
typically Digital—with lots of creativity
and lots of new products and, alas, a com-
plete lack of focus or sense of urgency.

Under a cloud, Olsen departed in 1992.
The company struggled to regain momen-
tum for a few more years and finally, in
1998 succumbed to the seductions of PC-
giant, Compaq. Today, what’s left of
Digital is merged deep within California-
based Hewlett-Packard, which acquired
Compaq in 2002. To be sure, a fair number
of the old Digital buildings—now sporting
HP signs—still dot the landscape of
Massachusetts and New Hampshire, but
only a fraction of the former employees
remain and the magic is gone.

DEC is Dead: Long Live DEC offers an
objective analysis of how this once-tiny
company grew to employ more than
125,000 people in a few decades, how it
created its legendary products, how it
spread management across the business
world and how it ultimately failed.
(Disclaimer: I worked as a consultant at
Digital in its last years of its independent
existence.)

Edgar H. Schein, the principal author
of DEC is Dead, is an emeritus manage-
ment professor at MIT’s Sloan School and
founding editor of Reflections, the journal
of the Society for Organizational
Learning. He consulted for DEC from
1966 to 1992. Fellow authors Peter S.
DeLisis and Paul J. Kampas are both con-
sultants with academic connections, the
former at Santa Clara University and the
latter at Boston College, while Michael M.
Sonduck heads a management consulting
firm.

DEC is Dead: Long Live DEC will be of
interest to students of management, stu-
dents of business history and academics
since the story revolves primarily around
the creation of a modern, research-based
corporation inspired by the research uni-
versity. DEC, for example, largely
eschewed a hierarchical structure: typical
business functions were submerged in a
larger culture where employees were
more or less collegial co-equals.

Unlike most businesses, say the
authors, DEC did not function by com-
mand but by consensus among individu-
als and between groups, and consensus
among managers. Even the ultimate con-
sumers of the company's products were
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SPRINGFIELD, MASS.—Springfield
College entered a partnership with the
Brazilian Federation of YMCAs and the
Technical Institute for Professional
Development in Sorocaba, Brazil, to train
Latin American YMCA professionals at
the institute. Under the agreement,
Springfield is helping develop a leader-
ship training curriculum and supplying
faculty members to teach leadership
courses. In exchange, the institute is pro-
viding faculty to Springfield in areas such
as social development, community orga-
nization, nonprofit operations and leader-
ship. Springfield College was founded in
1885 to educate YMCA professionals. The
Brazilian institute’s program is mandato-
ry for people who want to become YMCA
secretaries general in Brazil, Uruguay,
Paraguay, Chile and Mexico.

SOUTH HADLEY, MASS.—Mount
Holyoke College created the position of
director of global initiatives and tapped
economics professor Eva Paus to fill the
new post. Working with an advisory
committee called the International
Board, Paus will coordinate and oversee
international programming and initia-
tives emphasized under the college’s
new strategic plan. 

DURHAM, N.H.—The University of
New Hampshire and the nonprofit
National Infrastructure Institute’s (NI2)
Center for Infrastructure Expertise
rolled out a new web-based library to
organize and archive available informa-
tion on protection of the nation’s “built”
critical infrastructure. Intended to
enhance homeland security, the library
will offer a one-stop source of informa-
tion related to protecting built infra-
structure including power and chemical
plants, telecommunication nodes, trans-
portation systems, water treatment
facilities, nuclear reactors and vital gov-
ernment buildings. The library will also
develop long-term research expertise in
the area and provide resources for pri-
vate companies pursuing homeland
security work. In a separate develop-
ment, UNH unveiled a comprehensive
online system for research universities
to manage hazardous materials stored
on their campuses. The system was
developed as part of a settlement with

the U.S. Environmental Protection
Agency, which five years ago found UNH
in violation of federal regulations regard-
ing waste disposal in laboratories.

PROVIDENCE, R.I.—Brown University
and the Marine Biological Laboratory
(MBL) in Woods Hole, Mass., created 
a joint Brown-MBL Graduate Program
in Biological and Environmental
Sciences, as well as faculty exchanges
and research collaborations in fields
such as medicine, genomics, ecosys-
tems studies, environmental science
and public health. The affiliation will
allow graduate students to work with
leading scientists at both institutions
and conduct original research in either 
institution’s laboratories. The first 
students are expected to enroll in the
program in fall 2004. 

WEST HARTFORD, CONN.—The
University of Hartford and partners
were awarded a $400,000 planning grant
by the Bill & Melinda Gates Foundation
to develop an “early-college magnet high
school,” focusing on science, math,
engineering and technology. Working
with the Hartford Public Schools and
the Capital Region Education Council,
the university plans to open the
University High School of Science and
Engineering in fall 2004. The school will
enroll 400 students, 70 percent of them
from Hartford. Students will be able to 
combine four years of high school with
up to two years of college credit in 
science and engineering. The grant is
part of the Early College Initiative, which
is funded by the Gates Foundation and
the Carnegie Corporation of New York
and administered by the Woodrow
Wilson National Fellowship Foundation. 

PLYMOUTH N.H.—Plymouth State
College was awarded a three-year,
$243,523 grant from the Davis
Educational Foundation to implement a
program aimed at increasing engage-
ment in learning among first-year stu-
dents who have not decided on majors.
The program will bring faculty and stu-
dents together to develop meaningful
teaching strategies for first-year students
and empower students to make earlier
and better decisions about majors.

often part of a consensus-reaching
process. Olsen often acted as an observ-
er as much as a manager, occasionally
playing the Socratic goad to his immedi-
ate reports—indirectly pushing them to
resolve key points under discussion.

In good times, particularly as Digital
was pioneering wholly new ways of
designing, manufacturing, selling and
supporting computers, this time-consum-
ing and rigorous process of arguing out
and negotiating every detail yielded good
results. Where there was no clear
roadmap to the future, this tentative,
lurching and always fact-based process
proved itself valuable. The company's
products were widely admired, cus-
tomers were fiercely loyal, and DEC
employees became a kind of sub-cult
within the larger fabric of business. They
came to think differently from others and
came to see no reason to ever change.

In particular, though, says Schein, if
one were to make an analogy to the
inherent characteristics of a living thing,
Digital lacked “the money gene”—money
was always a byproduct of doing things
well, not the primary focus of the organi-
zation. Thus, when competition grew
red-hot across the spectrum in the 1980s
and 1990s, Digital simply couldn’t adapt.

That, alas, is the point of the book and
the key to its title. DEC died. But much of
DEC's culture has lived on. In its heyday,
DEC influenced the thinking behind
many other startups and since its
decline, DEC alumni have made their
presence felt around the globe. Even
Microsoft’s ubiquitous Windows NT
operating system is said to be largely the
product of David Cutler, once one of
DEC’s great talents. 

Although DEC is Dead does trace the
history of Digital and some of its “gradu-
ates,” it is not entirely a business history.
Instead, Schein and his co-authors have
produced a book about the specific man-
agement lessons to be derived from the
DEC experiment. For the academic
world, where research, research spinoffs
and other for-profit activities are becom-
ing ever more common, the Digital expe-
rience may be particularly relevant.

Alan R. Earls is a freelance writer

based in Franklin, Mass.



“Cambridge College had a
great impact on my thinking
as I first contemplated the
transition from teaching to
administration."

Larry Rosenstock, Principal and CEO
High Tech High—San Diego, California

� Quality programs for working adults

� Convenient evening and weekend 

schedule

� Flexible transfer credit policy

� Programs in Education, Management, 

and Counseling Psychology

� Unique adult learning and teaching

model

� Undergraduate, Graduate, and Post-

graduate degrees

1000 Massachusetts Ave.
Cambridge, MA 02138

(800) 877-4723
www.cambridgecollege.edu

admit@cambridgecollege.edu

Accredited by the New

England Association of

Schools and Colleges

Cambridge College
has provided
access to excellent
higher education
for a diverse adult
student population
for more than 32
years.



D A T A  C O N N E C T I O N

32 NEW ENGLAND BOARD OF HIGHER EDUCATION

■ Percentage of last year’s U.S. high school graduates who enrolled in college by the
October following graduation: 65%

■ Percentage who did so 30 years ago: 49%

■ Percentage of Americans who favor placing federal limits on college tuition to
keep increases in line with inflation: 74%

■ Percentage who favor direct assistance to students over aid to institutions: 73%

■ Percentage who are willing to pay more taxes to increase financial support for 
college students: 66%

■ Percentage of college students who support a cut in federal income taxes: 51%

■ Percentage who support a cut in federal income taxes even if it results in reduced
spending on social programs:18%

■ Percentage of 18- to 24-year-olds who voted in the 2000 presidential election: 32%

■ Percentage who report that they “definitely will be voting” in the 2004 election: 59%

■ Number of signed petitions calling for tax increases hand-delivered to the
Massachusetts State House is June by the state’s largest teacher’s union: 80,000

■ Minimum amount of revenue Massachusetts lost in 2001 to corporations sheltering
income from full taxation: $400,000,000

■ Percentage of U.S. workers holding two or more jobs: 6%

■ Percentage of Maine workers holding two or more jobs: 9%

■ Number of work-related injuries per 10,000 full-time workers in the United States: 30

■ Number of work-related injuries per 10,000 full-time workers in Maine: 158

■ Chance that one of the 25 largest temporary employment agencies in
Massachusetts is headed by a woman: 1 in 3

■ Chance that one of the 21 largest meeting and event planning firms in
Massachusetts is headed by a woman: 2 in 3

■ Chance that one of the 25 largest brokerage firms in Massachusetts is headed 
by a woman: 1 in 25

■ Among 25 largest brokerage firms in Massachusetts, number that were founded
before 1900: 11

■ Approximate number of bounty hunters operating in the United States: 13,000

■ Approximate number of arrests they made in 2002: 52,000

■ Percentage of chief housing officers at private four-year colleges who say the “ideal
undergraduate residence hall” would accommodate more than 250 students: 9%

■ Percentage of chief housing officers at public four-year colleges who say so: 29%

■ Percentage of chief housing officers at private four-year colleges who say the “ideal
undergraduate residence hall” would have surveillance cameras throughout: 30%

■ Percentage of chief housing officers at public four-year colleges who say so: 53% 

Sources: 1,2 Postsecondary Education Opportunity; 3,4,5 Educational Testing Service; 6,7,8,9 Harvard University Institute of
Politics; 10 State House News Service; 11 Multistate Tax Commission; 12,13 Maine Center for Economic Policy; 14,15 Maine
Department of Human Services; 16,17,18,19 CONNECTION analysis of Boston Business Journal data; 20,21 National Institute of
Bail Enforcement; 22,23,24,25 College Planning & Management

• Outstanding performance
and passage rates of
our students on both
the US & Canadian
Board Exams

• Our location on a
beautiful 286 acre
campus in the heart of
the Finger Lakes Region
of Upstate New York

• An ambitious
Chiropractic
Research Agenda

A Curriculum that features:
• A full year of clinical experience in one of our

3 off-campus Chiropractic Health Centers
• A variety of electives ranging from sports

chiropractic, practice management, pediatrics,
chiropractic technique & geriatrics

• Emphasis on the development of keen diagnostic
capabilities along with effective technique skills

• A chiropractic technique program offering a
global full spine method of delivery

• Opportunities to participate in hospital rotations

Other NYCC Facts ...
• A modern facility that includes state-of-the-art

computer labs & Distance Learning capabilities
• A newly renovated 8,000 square foot

research building
• A state-of-the-art anatomy center
• An Accelerated Science Program
• Availability of on-campus housing for individuals

& families
• Extremely affordable cost of living
• A professional Career Development Center to

assist in career planning
• Multipurpose Athletic Center including pool,

basketball, racquetball, weight room, outdoor
athletic fields & golf
course

• A clean safe
campus
environment to
study & relax

Contact the Admissions Office at NYCC for more
information at 1-800-234-6922 or visit www.nycc.edu. 

Become a
Doctorof

Chiropractic.

2360 Route 89 • Seneca Falls, New York 13148

Ask about our 
recently approved Masters 

Degree programs in 
Acupuncture & Acupuncture 

& Oriental Medicine



Day 1  
Apply conveniently 
by web or phone.

Pre-approval email 
sent within minutes.

Day 2  
Print, sign and fax 
the promissory note.

School certifies 
online or by fax.

Day 3  
Final document review.

Day 4  
Disbursement scheduled
with lender.

Day 5 

Loan disbursed 
to school.

TERI, the largest company dedicated solely to private 

education finance, offers loan funds in 5 days or less

and we have great rates, as low as Prime minus .50%.

Since 1985, TERI has satisfied thousands of schools 

and nearly one million students. With all of those 

satisfied customers it’s no wonder TERI has a loan 

product for any school, from part-time education 

to advanced graduate studies—we even have 

a loan for elementary and secondary education.

Visit TERI on the web at www.TERI.org or call 

(800) TERI-FAO for additional information and 

quality service.

Funds in 5days or less
and low interest rates too!

(who says your students can’t have it all) 
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Made Possible by MEFA

Your solution to financing higher education.

1-800-842-1531 or visit our web site: www.mefa.org

◗ The U.Plan Prepaid Tuition Program enables 
families to lock in tomorrow’s tuition at
today’s rates at 82 Massachusetts colleges 
and universities.

◗ The Public Service Outreach Initiative
provides parents and students across 
Massachusetts with free educational 
seminars about saving for and 
financing a higher education.

◗ The MEFA Loan assists families of undergraduate 
and graduate students from all states attending
Massachusetts colleges and universities, as well 
as Massachusetts residents attending college 
anywhere in the country.

◗ The Massachusetts Solution provides federally 
guaranteed Stafford Loans and Parent Loans for
Undergraduate Students (PLUS) at participating 
colleges and universities through the Federal 
Family Education Loan Program (FFELP).

◗ The U.Fund College Investing Plan allows families 
to invest for qualified higher education expenses
through a selected portfolio of professionally 
managed mutual funds in partnership with 
Fidelity Investments.


